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The following section has been extracted from the EEAA Manual to assist Accredited schools in preparing 
for the Review Visit to update accreditation to the new Manual (schools being visited for the 
accreditation of new programmes in addition to a review of existing programmes, must submit a SER for 
each programme along the lines of these guidelines). 

In transitioning from the 2001 accreditation standards to the new 2006 standards, school and programme 
will be practically evaluated ex novo so all schools undergoing review need to prepare a full Self-
Evaluation Report (SER) as outlined below. Also note that the necessary supporting documentation also 
needs to be prepared. 

The EEAA Coordinator must receive the SER from schools being reviewed at least 6 months before the 
actual visit is scheduled, otherwise the review visit will not be authorized. It is easy to underestimate the 
time required to prepare the SER, so it would be wise to begin planning for this in advance. 

Schools with multiple programmes being reviewed must prepare a separate SER for each programme. The 
same applies to schools that have combined a review visit of an old programme with candidacy or 
accreditation visits of new programmes.  Although much of the institutional material will be the same in 
the reports, it is important to have a complete SER on file for every programme the EEAA accredits.  

This is a relatively new procedure, so for any questions please do not hesitate to write office@eeaa.eu. 

 

 

33..44  

TThhee  SSeellff--EEvvaalluuaattiioonn  RReeppoorrtt  ((SSEERR))  
The culmination of the process of accreditation is the production of a collection of documents called the 
Self-Evaluation Report. This is the most important set of documents a theological school will produce 
during the accreditation process, and constitutes the main evaluation instrument used by the Accrediting 
Council in considering candidates. This section of the EEA Manual intends to help schools understand the 
nature of self-evaluation and the necessary parameters to produce an acceptable Self-Evaluation Report. 

Self-evaluation is actually the central feature of the accreditation process and is required during all 
phases of EEAA’s accreditation procedure. Accreditation is a process with at least two basic functions: 
internal development and external recognition. It is designed, first, to enable an evangelical theological 
school to come to a clear self-analysis relative to accepted quality standards, and in this light to plan and 
execute for itself an orderly programme of improvement. Accreditation is designed, secondly, to enable 
such the theological institution to demonstrate its quality achievements in order that the soundness of its 
operations might be recognised and appreciated and its credibility thus secured within the wider 
community of churches, missionary societies, Christian organisations and other educational institutions. 

A theological school desiring accreditation must therefore undergo a thorough process of self-evaluation. 
Some theological school leaders are perplexed about how to engage this process. Some Self-Evaluation 
reports contain a list of achievements (courses added, books and periodicals purchased, higher degrees 
obtained by teachers). These lists are useful, but fail to indicate what outcomes those courses, books and 
degrees are supposed to achieve. The Self-Evaluation Report should never be document for institutional 



 
  

 

self-glorification, but rather a critical analysis of its current state and precise areas of need for 
improvement. 

 

 

 

33..44..11  

11..  TThhee  nnaattuurree  ooff  aa  SSeellff--EEvvaalluuaattiioonn  RReeppoorrtt  
Self-evaluation may be defined briefly as a process of critical, corrective self-inquiry resulting in a 
comprehensive analytical report. This needs some explanation: 

a. Self-evaluation is first a process and not merely a document. Normally self-evaluation will take at 
least the better part of a year and will involve extensive collection of data, critical analysis, the 
formation of collective opinion and decision, realistic adjustments and often further review and 
assessment. The validity and usefulness of the full report, which emerges at the end of this 
experience as its final step, is entirely dependent on the thoroughness and reliability of the actual 
process. 

b. Self-evaluation is also a self-inquiry and not merely a measurement of the theological school and 
its programme against externally set standards. As such it deliberately attends to all aspects of 
the theological school and its programme, whether or not mentioned in the set standards, in order 
to achieve a comprehensive picture. The written standards at this point offer a suggestive guide 
and framework for the inquiry, but by no means limit its scope. 

c. Self-evaluation is a critical process and not an exercise in self-justification. There must indeed be 
a sound perception of institutional realities, but the significance of this process necessitates that 
this perception be coupled with deliberate, searching analysis of causes and valuation. 

d. Self-evaluation is also a corrective process and not merely a reflective effort. As the inquiry gets 
underway, it may soon become apparent that various adjustments and improvements are called 
for to bring the theological school and its programme up to the standards of its own expectations 
and objectives, as well as to the expectations of the EEAA. These changes should be implemented 
as an integral part of the evaluative process.  

Self-evaluation is not a negative exercise. On the contrary, it helps the theological school to sort out and 
identify its strengths as well as recognize its weaknesses. The theological school is not required to engage 
in a general public exposure of its problems, but rather chooses to engage itself in a process intended to 
reveal within the confines of the institution its problems and its strengths, assisted by a limited number of 
friendly and informed external observers and advisors who maintain total confidentiality.  

It is highly important therefore that the attitudes of those participating in the self-evaluation be suited at 
all stages to the nature of the exercise, notably keeping constantly in mind that the evaluation exists first 
and foremost for the sake of the theological school itself. EEAA’s services are carried out by people whose 
Christian commitment and vocational concerns are one and the same as those of the institutional staff. 
There is therefore empathy for problems, shared pleasure at strengths and deep concern for helping the 
theological school in its own desire to improve its service for the building up of the Church of Jesus Christ. 
The self-evaluation should be carried out with this sense of constructive, candid, sympathetic Christian 
partnership on all sides.  

In sum, EEAA accreditation could be characterised as “paracletic”: its relationship with the institution is 
not “top-down”, but rather “coming alongside” to assist and encourage evangelical theological 
institutions. Self-evaluation is a development–oriented process motivated by a strong desire to improve 
the achieved quality to a new level of operation and results. Self-evaluation is a crucial tool for meeting 
the real needs of the stakeholders and increasing their interest, support and involvement in theological 
school activities. 

 

33..44..22  



 
  

 

22..  GGuuiiddeelliinneess  ffoorr  pprroodduucciinngg  aa  SSeellff--EEvvaalluuaattiioonn  RReeppoorrtt  
The following guidelines are meant to assist schools in the process that culminates in the production of 
the Self-Evaluation Report. Although there are many ways of performing self-evaluation, the following 
have had proven value in the European context.  

a. Set up a committee. Most institutions will probably find it best to give responsibility for general 
planning and coordination of the process to one individual of the staff, for example, the chief 
administrative or academic officer, or to a small committee with an active chairman.  

A practical way of implementing the self-evaluation process is to create small task groups. These 
groups can have specific assignments given in writing, such as: evaluating the clarity and adequacy 
of the school’s mission statement, core values and vision, developing or improving learning 
outcomes, integrating courses in corresponding profiles, checking syllabi in accordance with the 
set goals, selecting books and periodicals appropriate for each course, evaluating the true 
effectiveness of practical assignments and internships for giving effective training in the 
envisioned vocation. 

b. Prepare a timetable. An adjustable timetable should be set up at the start. The first phase might 
be devoted to a preliminary review in order to determine what has to be done and to set 
priorities. The second phase would involve the actual work: collection of data, analysis, 
conclusions, recommendations etc. A third phase would include the final writing of the SER. 

c. Structure the Report Evaluation must follow the structure and outline of EEAA Accreditation 
Standards(see 33..22).  A helpful tool to follow this structure is found in the Self-Evaluation Checklist 
(see 33..44..33) that can be used to prepare a Self-Evaluation Report. The Accreditation Standards 
help to determine strengths and weaknesses and to indicate what plans have been made or need 
to be made to enhance the strengths and/or correct the weaknesses. The evaluation must be 
based on clear factual data, details of which may be appended. Additional features of the 
theological school and its programme not covered by the standards may be added to this 
framework.  

d. Collect data. Much work must be done in the Self-Evaluation process in collecting data. This may 
be done using questionnaires, interviews, observation, special strategic meetings or 
brainstorming. Besides the answers to the required questions and areas of evaluation, Supporting 
Documentation is required and must be attached to the Self-Evaluation Report (see 33..44..44).  

In order to be most valid and beneficial, the evaluation should normally involve the participation 
of all members of the administration and staff, and where possible, other stakeholders such as 
board members, alumni, students and sponsoring churches/organisations. Wherever appropriate, 
data on existing conditions should be supplied with regard to the previous three years. 

e. Analyse data. After collecting the data the school’s committee will analyse the data, formulate 
opinions and suggest improvements. The report should highlight the strengths and weaknesses of 
each area and state adjustments, whether planned or already initiated. The results of the 
evaluation should represent as much as possible a common consensus of all participants. 

f. Produce a final document. The final phase would then be the production of the Self-Evaluation 
Report and its submission to the EEAA Coordinator who will bring it to the Accrediting Council. The 
answers to all the questions in the Self-Evaluation Checklist (see 33..44..33) together with the 
Supporting Documentation (see 33..44..44) form the main body of the Self-Evaluation Report (SER).  

With predictable delays and interruptions, the whole process usually takes the better part of a year, and 
possibly longer. Throughout the entire process of self-evaluation, the EEAA Coordinator is available for 
consultation. 

The Report should be submitted to the EEAA through the Coordinator. With the progress made in digital 
file storage, in addition to one hard copy, schools should also submit a digital copy of all documentation in 
saving digital files, please use either .doc or preferably .pdf formats) 

Send one hard copy of your SER to: 

EEAA Office 
Marvin Oxenham (EEAA Coordinator) 
Via dei Lucumoni, 33 1015 Sutri (VT) 
Italy  

Send a digital copy to: 

Marvin Oxenham (EEAA Coordinator) office@eeaa.eu  
Specify Object: “SER ___ (name of school)” 

 



 
  

 

 

33..44..33  

SSeellff--EEvvaalluuaattiioonn  CChheecckklliisstt  
In order to help ensure that all the areas required in a Self-Evaluation Report are included, the EEAA 
Council has prepared the following questionnaire. This Self-Evaluation Checklist follows the outline of the 
Standards for Accreditation described in 22..22 and thus represents a useful tool that should be used as an 
overview of the areas that need to be evaluated.  

The Checklist takes into account various delivery methods, and may be used 1) for full-time residential 
programs, 2) for Distance Learning programmes and 3) for programmes that contain a mix of delivery 
methods. Some delivery-specific questions may not apply to all programmes.  

IInnttrroodduuccttiioonn  

--  The opening section of the Self-Evaluation Report should include a condensed introduction to the establishment and 
history of the institution. If your programme includes Distance Learning, also include a brief history of its inception.   

--  Also describe the process of self-evaluation, specifying how and when it was carried out, who was involved and in what 
capacity.  

11..    EEvvaannggeelliiccaall  vvaalluuee--cceennttrreedd  (see 33..22..11)  

- Please write a full response of how your school integrates and implements each of the 11 Core Values for theological 
education described in section 22..33.  Include a response to each of the specific Examples of Evidence in the table. 

- Describe how the school integrates and implements its statement of faith into all its activities. 

22..  SSttrraatteeggiicc  PPllaann  (see 33..22..22)  

--  In this section you should provide official objectives, vision, core values and mission statement of your institution.   

--  Are your institution’s objectives clearly defined and recorded in your printed documents? Do they relate to the 
institution’s programme as a whole? What aspects of the programme are in fact not covered by these objectives? What 
specific steps are regularly taken to ensure that the staff and the students are sufficiently familiar with these objectives? 
What hard evidence is there that these objectives are really achieved? Do the objectives need to be modified or expanded 
to suit the actual achievement potential of the institution?  

--  What major proposals for the development of the theological school are under consideration? What major projects have 
been approved? What unresolved questions currently face the institution? Is there a strategic plan?  

--  When was your strategic plan last reviewed and by whom?   

- Formulate a profile for the educational programme you wish to have accredited that includes the purpose and nature of 
the programme of studies and states the specific field of learning (ie: Theological and Religious Studies).  Also specify if the 
programme is vocationally or academically-oriented and explain your understanding of the difference and the reason for 
your choice. 

- Vis a vis the educational programme of the school, what desirable objectives are not served adequately by the existing 
programme(s)? What aspects of the programme do not presently serve any specific objective? Which aspects of the 
programme need better controls for serving specific objectives?  

- Has your school developed clearly outlined learning outcomes? Do you only have one curriculum for all students, or are 
there flexible curricula that can potentially be tailored to specific learning outcomes?  

- In what ways does your curriculum as a whole show evidence of deliberate attentiveness to the specific Christian 
community of the students’ future ministry? For what vocations are you preparing your students and what hard evidence is 
there that they are performing successfully in these vocations?  Please provide evidence that your programme is 
contextualised and acts on behalf of the evangelical community in Europe by setting standards that represent its interests. 
Are your courses written by faculty that lives in the same context of the school? In what way do courses aim to respond to 
the specific needs of the church and the culture in which the students will minister? 

Distance Learning annotations: 

--  Where Distance Learning programmes are used, please specify the general objectives of the DL programme. Who decided 
what these general objectives should be? Was it the school, using as the point of departure its own institutional programme 
or the programme of some other school, or were the objectives formulated after consultation with local church leaders and 
potential DL students? Have any goals been set for further development of your Distance Learning programme over the next 
five years and who is responsible for implementing them?  

33..  PPrrooggrraammmmee  ddeevveellooppmmeenntt  (see 33..22..33) 

- In this section you should provide a full description and evaluation of the educational programme of the theological school 
as a whole, including all aspects of curricular and extracurricular activity, including spiritual and practical objectives. 

- Express your understanding of what learning outcomes are and how they should condition the educational programme.  



 
  

 

- How have the learning outcomes been defined? Who led the process and who has been consulted in this process? Who has 
done the final draft and who has approved the outcomes?  

- Do the school’s learning outcomes cover all the areas of competence outlined by the Dublin Descriptors? Do they 
correspond to the level of study of the programme? Has an effort been made to incorporate an evangelical ethos in the 
framework of the descriptors? Give examples.  

- Attach a full description of learning outcomes for the programme being accredited. 

- In what way do the learning activities that make up your curriculum fulfil the learning outcomes? Has the curriculum been 
built to achieve the learning outcomes or have the learning outcomes been added onto an existing curriculum? Attach a copy 
of the curriculum that indicates how the single learning activities fulfil the learning outcomes. 

- Are faculty members made aware of learning outcomes and encouraged to use them? If so, how? Does the school have 
template for syllabi that all its faculty members are called to formulate in writing or is each faculty member left free to 
write his/her syllabi without any guiding criteria from the school?  Please attach examples and evaluate adequacy of existing 
materials. 

- Are written syllabi produced for all learning activities including, for example, mentoring, spiritual formation and ministry 
experience?  Please attach examples and evaluate adequacy of existing materials. 

- What measures are taken to avoid the duplication of course content? 

- Please describe the different educational methods that are used in the full-time residential programme. What learning 
activities are the students engaged in? Give a list of different learning activities and indicate the approximate percentage of 
the total programme represented by each. 

- Where required, are research projects and thesis adequately monitored and evaluated? 

Distance Learning annotations: 

- Please describe and evaluate Distance Learning programmes that may used either 1) to interface with full-time residential 
studies or 2) as self-standing programmes. 

- Please describe all non-full time residential educational programmes of the institution, as for example, evening school, 
correspondence courses, e-learning, TEE, student wives’ classes. Explain how these are organised, integrated into the total 
programme, if they receive credit and to what degree they are proving suitable to the objectives and resources of the 
institution.  

- If various levels of training are being offered by DL, what are the specific objectives for each level? What qualifications 
may be achieved by DL? Is your DL programme self-standing or is it interfaced with your full-time residential program? 

44..  CCrreeddiitt  ccoouunnttiinngg  aanndd  dduurraattiioonn  (see 33..22..44) 

- Do all faculty members have an accurate understanding of the ECTS credit counting system? What training has been 
provided and when? 

- Does the duration of your programme correspond to the required standards of the corresponding level of study?  

- State length and number of daily class periods, average number of class hours per day and per week for a student, actual 
number of weeks of instruction in the academic year, approximate opening and closing dates of academic year, and number 
of academic years required for each particular curricular programme. 

- How many hours of learning activity do you calculate for each ECTS credit?  

- In addition to any other system of credit counting, are all courses calculated in terms of ECTS credits in correspondence to 
the level of study? If not, what system is being currently used? Do you have plans to adopt ECTS credits for all your courses 
(including DL)? 

- Are procedures implemented to use ECTS credits for all learning activities and not only for classroom hours? Do you award 
ECTS credits for non-formal and informal learning? Do you award ECTS credits for ministry experience and mentoring 
programmes within your curricula? Give examples of how ECTS credits are calculated for different learning activities. Is 
there an overall balance in the kind of activities that receive credit? 

- Do you make provision for ECTS credits for previous work/ministry experience? 

Distance Learning annotations: 

- How many ECTS credits are offered by DL and how can they be earned? Describe the contents of your DL programme in 
terms of ECTS. 

55..  LLeeaarrnniinngg  aasssseessssmmeenntt  (see 33..22..55) 

- Please describe how student-evaluation records are kept. Does the school keep a Student Progress File for each student? 
What is included in this file besides course grades? 

- Please describe the different methods used in evaluating learning activities. Does evaluation take place in light of the 
learning outcomes? Describe how.  

- Do students understand how they will be evaluated? How is this communicated to them? 

- Please describe evaluation processes for non-classroom learning activities (mentoring, ministry experience, personal 
research, etc). 

- Please assess the provision for evaluation of Christian character and practical Christian experience. How are the spiritual 
and relational life and the character of students evaluated? 



 
  

 

- Are ECTS marks included in the Student Transcript? Does the Student Transcript include all evaluations or only classroom 
related grades? 

- Are forms of final assessment used? If so, of what sort and to what end? 

- How is evaluation of students’ work carried out in DL programmes? 

Distance Learning annotations: 

- Where do the DL students sit for their examinations and who are their supervisors? How does the theological school ensure 
that examinations are conducted under normal examination conditions? Indicate strengths and weaknesses. 

66..  GGrraadduuaattiioonn  (see 33..22..66) 

- Please give figures on numbers of graduates each year over the past three years in each curricular programme.  List all 
cases of students leaving the theological school without completing their course over the past three years indicating 
reasons. 

- Are graduation requirements made clear to all students at the time of enrolment? How is this information communicated?  
Does the school have a method of judging whether at graduation a student is fit for ministry or leadership? What happens at 
graduation if a student is not judged fit in this way? 

- Does your theological school provide each graduating student with a Transcript, a Diploma and a Diploma Supplement? 
Provide samples of all three documents. 

Distance Learning annotations: 

--  Where Distance Learning is used, indicate graduation requirements according to programme, including the maximum 
number of years the theological school allows for the completion of each programme. How many students have completed a 
programme of study over the past three years? What percentage of those who, at the moment of enrolment committed 
themselves to completing a programme, have subsequently indicated their intention to not complete the programme, over 
the past three years?  

77..  CCoommmmuunniittyy  aanndd  ddiisscciipplliinnee  (see 33..22..77)  

- Does a healthy sense of community life exist among all members of the institution? Is this owing to conscious, planned 
effort or does it emerge naturally from the community? In what specific ways does the theological school seek to foster a 
sense of community life among all its members, and with what degree of visible success? 

- Does your theological school have a student pastor or chaplain? What is his time involvement? What is his job description 
and organisational position? If not, who is responsible for extra-curricular spiritual activities? 

- How much time per week is allotted for chapel services, prayer-meetings, personal talks with students and staff, etc.? 

- Please describe all regular extracurricular activities which form a part of the community’s life. Discuss whether these 
serve the institution’s overall objectives. Is there a need for improvement? Describe and evaluate provisions for personal 
and communal worship. Describe and evaluate policies and practice in student employment. Describe and evaluate 
programmes for social and physical recreation. 

- Please describe briefly existing student organisations, and explain their roles in relation to the institution’s objectives. Are 
the objectives underlying student organisations observed in practice? What evidence is there that each organisation 
appreciates its role within the wider objectives of the community? 

- What part do students have in planning and overseeing activities and functions of the institution’s community life? In what 
ways are they involved in the decision-making processes of the institution? 

- Does the school have a written code of ethics and regulations that students must submit to? Have cases of serious 
disciplinary action occurred in the past three years? Describe briefly your policy and procedures. In each case was action 
taken with reference to written standards familiar to students? Was action taken in consultation with the student’s church 
or sponsoring body? Have the written procedures and records of action taken available for inspection. 

- Please describe how your school promotes contact between students and their churches. 

Distance Learning annotations: 

- What provisions are made to monitor community life and disciplinary/ethical issues among distance learning students? 

88..  MMeennttoorriinngg,,  mmiinniissttrryy  aanndd  ccuullttuurraall  aawwaarreenneessss  (see 33..22..88) 

- What evidence can be offered that evaluation of personal development is integral to the procedures for preparing each 
student for graduation? Is the spiritual, behavioural and practical growth of each student specifically attended to and 
evaluated during his course of study, or is this left to emerge on its own as an expected by-product of the institutional 
programme? 

- Please describe arrangements for systematic personal counselling of all students, and evaluate. Evaluate provisions for 
remedial tutoring. 

- Please describe your institution’s philosophy on the building of Christian character. Which counselling methods are used by 
your institution? Which courses on spiritual life or related topics are taught? How are records kept regarding problems and 
progress of students? 

- How are students involved in mentoring, mutual counselling, in fellowship or prayer groups? How are students made 
accountable for their prayer life, church participation, moral life and relationships? How does the theological school help 



 
  

 

students solve moral or relational problems occurring outside of the institution? How does the theological school help 
students find the will of God in their personal and vocational choices? 

- Please describe the general objectives of your internship programme including responsibilities, requirements and quality 
assessment procedures. Provide examples of internship programs. Are your supervised ministry requirements in line with the 
level of study you have chosen? 

- Who coordinates the supervised ministry program? What are his/her qualifications to do so? How much time is dedicated to 
this supervision? 

- How is record keeping done for ministry experience? Who is responsible for these files? To whom are they given? Provide 
examples of post-ministry evaluation. Does the student receive a copy and are evaluations discussed with him/her? Is a copy 
sent to the local church or prospective employer? Have you had cases where inadequate ministry has forfeited graduation? 

- What existing programmes do you have for providing guided practical experience within your educational course for the 
students in the specific vocations for which they are being prepared? Discuss problems, expectations and experience in this 
area. Does each student receive personal advice and orientation for ministry experience that fits his graduate profile?  Give 
an example of how you have provided ministry experience for a specific graduate profile.  

- Please give concrete examples of how the theological school encourages students to be aware and knowledgeable of the 
world in which they live and minister. 

- Does the theological school provide access to printed and audiovisual media? Describe. Are students supervised in their 
evaluation of the media and of current affairs? Is any sort of political commentary or overview given? Are there courses or 
special seminars on contemporary culture? Are non-Christian lecturers invited? 

--  What special short courses, guest lectures, or special programmes have you had in the past three years? For what 
purposes? What are your plans for the future in this area?   

--  Do you have a programme where students can take courses abroad? Would this be possible in your context? Are students 
exposed to new cultural or ecclesiological contexts in their Ministry Experience? Do you organise ministry abroad for your 
students?  

Distance Learning annotations: 

- For Distance Learning programmes, what procedures do you have for determining whether your graduates have been 
adequately prepared for the ministry they are performing?  Is some kind of partnership envisaged between the theological 
school and the churches of which DL students are members, to ensure that practical training is done satisfactorily? Is the 
church given an active part in deciding what kind of Christian service the student should do? How much and what sort of 
practical work are students required to do? What required practical theology courses relate to this practical work?  

- By whom is practical work evaluated: Church leaders and/or a tutor, as well as by the student? In the case of Distance 
Learning programmes where church leaders have been involved in setting the objectives for the various DL programme being 
offered, are these same leaders involved in some way in evaluating whether or not students are reaching these objectives? 

- Where Distance Learning programmes are used, are students encouraged to participate in teaching sessions in the context 
of a TEE programme, regional seminars, summer schools or modular courses? Give details. Is there any provision made for 
the networking of students by means of Internet forums, chat rooms or a student magazine? In what ways do the full-time 
residential students network with DL students? 

99..    GGoovveerrnnaannccee  aanndd  oorrggaanniizzaattiioonn  (see 33..22..99)  

- Describe the school’s legal status and explain why that particular status is appropriate in the national context where the 
school operates. 

--  Describe the school’s governance structure. Please formulate a summary statement concerning ownership and terms of 
holdings in relationship to the governing board and administration of the institution.  

--  Please list the members of board of control, indicating occupation or profession, church affiliation, length of time on 
board, present term of membership and basis and mode of appointment (representing what or whom?) Please give the date 
and place of meetings of the governing board over the past three years, attendance (in numbers) and approximate length of 
meetings.  

--  Are the terms of reference for the proprietors, governing board and administration adequate in scope, clarity and 
differentiation of functions and lines of authority?  Evaluate how the governing process actually works by citing a specific 
example of a suggestion by the administration (i.e. Principal) as it moves from consideration and decision to 
implementation. Where did the suggestion originate? Who considered it? Who decided? How soon and how well was it 
implemented? Please have the minutes of the board of control for the past three years ready for inspection by the EEAA 
visiting team.  

--  Are lines of authority and areas of responsibility suitably defined within the administration? Is the administration sufficient 
for the effective functioning of the institution?  

- What is the organizational structure within the institution?  Are there written regulations for the management of the 
institution? Please include them in your SER. 

- Do all staff and faculty have clear job descriptions? Are lines of authority clearly defined? Please include some sample job 
description. If you have missionary staff and faculty on loan from missions and organisations outside the school, describe the 
lines of authority with these organisations and their seconded personnel.  

- What record-keeping procedures are used for the theological school as a whole? How are student records and files kept?  

- Who is responsible for the general administration of the school? What are the qualifications and experience of those 
involved in administration? Are they professional administrators or faculty members? 



 
  

 

- Who is responsible for the secretarial functions of the school? Are there one or more full-time secretaries?  How are the 
different secretarial functions organized? What are the qualifications and experience of the secretaries?  To whom do the 
secretaries report? 

--  What kind of internal quality procedures are in place in the school?  Are there scheduled monitoring and development 
procedures or is quality monitoring only done in crisis situations?  What areas are regularly monitored? What areas are not 
sufficiently monitored?   

--  Who is responsible for seeing that internal quality control is done?  

--  What procedures are in place to monitor the different levels of administration, staff and faculty? Are these procedures 
clearly communicated and to all those involved?  What is the procedure for firing staff or faculty?  

--  How often is the overall curriculum evaluated in consideration of changes in the work field? Are stakeholders consulted in 
these evaluations? Describe any critical reviews and adjustments of your educational programme as a whole, the curriculum 
and the syllabi during the past three years. When was the last extensive revision of the curriculum? In what way was this 
done?  

- Is faculty regularly evaluated? By whom? How? Are the learning activities led by faculty also evaluated? Is there a Student 
Questionnaire for evaluation? Include samples of all types of evaluations used. 

Distance Learning annotations: 

- Where Distance Learning programmes are used, what role is attributed to the person who heads up the DL programme? 
How is his/her work coordinated with Faculty, tutors and students?  

1100..  FFaaccuullttyy. (see 33..22..1100) 

- Give a list of teaching staff for the past three years, showing: 
- Academic qualification 

- Spiritual, character and ministerial qualities 

- Practical experience 

- Subjects taught 

- Other duties within the institution 

- Other duties or positions outside the institution 

- Full-time or part-time teacher 

- Please evaluate the teaching staff in terms of size, qualifications, character, experience and commitment. What evidence 
is there that individual teachers are concerned to improve in professional skills and keep up-to-date in their fields of 
specialisation and in teaching methods.  

- Are your teachers called to undersign the school’s doctrinal statement? In which areas of theology do differences exist 
among your faculty and what is the approach the theological school takes to these differences? Is respect for different 
positions in minor areas modelled in the classroom? In what way is this monitored?  

- Have all members of faculty undersigned the EEAA Core Values in theological education? 

- What is the standing of your faculty within the national evangelical community? Are they respectable members of local 
churches?  

- In what way are students in contact with faculty outside the classroom? How would you describe general relations between 
single faculty and students? Have there been issues of conflict among faculty and students or faculty and other members of 
faculty? How have these been handled? In what way does the theological school encourage faculty to do more than just 
academic teaching in the classroom?  Do teachers model Christian character and a servant spirit to the students? Are they 
sensible to the needs of the class and to generational issues? Do they take part in community life and worship of the 
theological school and do they take visible interest in the students and their welfare? What opportunities for close informal 
contact between staff and students exist, and in what measure are these taken advantage of? 

- Please list faculty nationalities and if the majority are not nationals, specify the reasons. In this latter case, how does your 
institution plan to develop national faculty? 

- Is the amount of those duties of the teaching staff which are additional to teaching compatible with efficiency and high 
quality performance? Give teaching load for full-time and part-time teaching staff in class hours per week. Give ratio of 
teaching staff to students, averaged out for the past three years. Count twelve teaching hours of part-time teaching per 
week as one full-time staff for these calculations. 

- How often are meetings of the teaching staff held? How regular is attendance at these meetings? How long are these 
meetings on average? On average, how much time is devoted to routine business and how much to consideration of general 
policy and the broader aspects of the institution’s educational and spiritual enterprise? Reviewing the minutes of the past 
three years, what evidence is there that the decisions taken have been effectively implemented? Have the minutes of staff-
meetings for the past three years ready for inspection by the visiting EEAA team. 

- Describe and evaluate faculty committees. Are there structures, functions and procedures clearly formulated in writing? 
Do regular minutes exist? (please have such materials ready for inspection). 

- Describe various recent measures taken to upgrade the academic qualifications and teaching skills of the staff and 
evaluate adequacy. Is there a system in operation for evaluating the effectiveness of instructional practices and skills? Is 
provision made for study leave? Describe faculty attendance at seminars, workshops or consultations on or off campus in the 
last three years. Outline plans for the future in this regard. 

Distance Learning annotations: 



 
  

 

- What are the academic qualifications of the authors of distance learning courses? How are the teaching materials 
developed? Do they originate from class notes prepared for residential students by teachers employed by the same 
theological school or from elsewhere? In the case of materials originally written for teaching in a classroom situation, who 
adapted them for use by DL students? What qualifications do they have for doing this work?  

- In the case of materials which originate from outside the institution, indicate the criteria used in the selection process.  

- How often is the DL curricula reviewed? 

- Please describe the teaching schedule of faculty employed in Distance Learning. Are they involved in extension schools? 
How many? How many trips per year? How many hours of teaching per session? Are they involved in correspondence with 
students? If so in what format and how much time is dedicated to this activity?  

- What provisions are made for specific training of faculty in Distance Learning techniques and in particular of educational 
tools and Information Technology? Are specific training seminars arranged for? 

- If your theological school uses Tutors in its DL programme, specify their qualifications and their role. How much of the 
student contact is done by faculty and how much by tutors? List those who have worked as Tutors in Distance Learning 
programmes over the past three years. Include details on their church affiliation, age, nationality, academic and non-
academic qualifications, year of appointment, their responsibilities, the number of students for whom they are responsible, 
and work hours per week.  How often do tutors meet with their department head? In what ways are tutors stimulated to 
improve the quality of their spiritual life and of their work? How is the effectiveness of the work of tutors evaluated? In 
what ways can students contact their tutor? 

- Conclude by specifying major strengths and weaknesses in this category and outline adjustments accordingly implemented 
or planned. 

1111..  SSttuuddeenntt  aacccceessss  (see 33..22..1111)  

- Please furnish enrolment figures for the past three years, broken down according to the different curricular programmes. 
Also break down data by age, sex, ethnicity, and marital status. If your theological school has more than one delivery 
method and/or a Distance Learning programme, distinguish enrolment figures that make use of each method (how many 
full-time, extension, correspondence, etc.). 

- Please furnish tabulation of academic qualifications upon which admittance of every student for the past three years has 
been based, by indicating number of admissions for each type of academic qualification. Please use the nomenclature used 
in your country for these qualifications, but provide explanation for any unfamiliar nomenclature, perhaps describing what 
each qualification amounts to.  Categorise according to date of entrance, programme, sex, nationality, type of ministry 
involvement and (especially for DL) the kind of commitment made at the time of enrolment. 

- Please compare the entrance requirements for your academic programme(s) with the relevant academic parallel in the 
educational system of your local country. Special attention should be given to explaining access requirements in your 
country for academic degrees as compared to vocational degrees. Give details on every exception you have allowed to this 
entrance standard in the past three years. Have documents or records supporting admission of all present students available 
for inspection by EEAA visitation team. 

--  Please describe and evaluate admission policies, procedures and materials (such as application forms and entrance 
examinations). Do you have provisions for mature students? Does your school organize “propedeutical” training for students 
without formal diplomas? Do you use equivalency examinations for access?   

--  How does the school evaluate the prospective students’ commitment to Christian truth, values and ethics? Assess the 
provision within the application procedures for evaluation of Christian character and practical Christian experience. 
Describe procedures and include samples.  

Distance Learning annotations: 

--  Please specify entrance requirements for Distance Learning programmes. Also specify (for DL) whether enrolment involves 
commitment to finishing an entire programme or if students can commit themselves to single courses which may or may not 
contribute to the completion of a programme.  

1122..  FFaacciilliittiieess  (see 33..22..1122)   

--  Please describe the school campus and evaluate adequacy. Include description of classroom spaces and equipment, library, 
housing and services for students and office spaces for secretarial facilities and for the teaching staff.  Also evaluate 
sufficiency of maintenance staffing and equipment.  

--  Concerning resident student housing, how do their size, furnishings and facilities compare with standards normal in the 
local country for this level of school? What evidence is available that food services are consistently hygienic and nutritional? 
Are health services and hygienic standards in general kept on high level?  

--  Provide a simple diagram of the property with location and identification of various structures and facilities (add year of 
construction or completed renovation).  

--  Please give total number of acquired books in the library at the end of each of the last three years. State system of 
classification and number of books in each section. Give annual library expenditure on acquisitions for the past three years. 
Supply data on the use of the library collection by students.  

--  Please give a list of periodicals, journals etc. currently received and indicate which ones are received on the basis of paid 
subscription. Evaluate adequacy of reference collection and periodicals received. Describe and evaluate other collections 
and materials in the library in addition to books. Submit a library development plan for the next three years.  



 
  

 

--  Please evaluate the size and quality of the library holdings in terms of suitable breadth and concentrations. Does the 
number of volumes correspond to the level of study of your programme?  In the case of Distance Learning indicate what 
arrangements have been made to ensure that students can procure without difficulty all required resources.  

--  Please describe actual library administrative procedures. Describe procedures for selecting new acquisitions. Is the library 
open to students at regular times? How are the students instructed in the use of the library? Evaluate adequacy of library 
layout and facilities.  

Distance Learning annotations: 

- If your theological school makes partial of full use of Distance Learning in your delivery, does the theological school invest 
in academic software and hardware?  

- Does the theological school supply all required resources for the completion of DL courses? If not, what arrangement has 
been made to ensure that students can procure without difficulty all required resources?  What access do DL students have 
to theological libraries? 

--  In the case of extensive Distance Learning programs, please evaluate the adequacy extension centres, office space, IT 
technology (hardware and software), printing facilities, call-in centres, etc.  

- Conclude by specifying major strengths and weaknesses in this category and outline adjustments accordingly implemented 
or planned. 

1133..  FFiinnaanncceess  aanndd  ssttaabbiilliittyy  (see 33..22..1133)  

--  Is the soundness of financial procedures evident? Are all income and expenditure supported by properly validated 
documents? Can the balance sheet and income and expenditure statements be produced at any time on request? Is a budget 
prepared annually, as well as reviewed and adopted by the Board of Control? Is an annual audit carried out by an 
authorized, qualified outside agency? Does the theological school have any debts and, if so, what plans have been made to 
cover them?  

- Does the school have a development fund? For what items? Who decides on the fund and who administers it?  

- Please describe student fees and other charges, including any changes in the past three years. Evaluate the degree to 
which the fees meet actual financial needs of the institution, and to what extent the fees exceed or undervalue the actual 
financial capacities of the students and their sponsors. 

--  Please describe the financial aid programme (grants, loans, scholarships etc.) for needy students. Include a summary of 
written policies and procedures, and have these and all financial aid records available for inspection by the visiting EEAA 
team.  

- Please explain the relation of faculty salaries and other benefits to the prevailing scales in the local country. How recently 
have these been reviewed by your school? 

- Do you have missionary or other seconded staff and faculty? What financial arrangements have been made with them? 

--  Please specify major strengths and weaknesses in the area of finances and outline adjustments accordingly implemented or 
planned.  

--  For how many years has the theological school been operating without interruption?  

--  Please supply data to confirm the stability of the theological school as shown over the past three years by continuity in 
board membership, administrative personnel, teaching staff and programme. Do you know of major fluctuations in 
enrolment figures and financial history? Conclude by specifying major strengths and weaknesses in this category and outline 
adjustments accordingly implemented or planned.  

Distance Learning annotations: 

--  Where Distance Learning programmes are used, specify for how many years they have been operating and how many 
courses are offered.  

1144..  PPuubblliicc  RReellaattiioonnss  (see 33..22..1144)  

- Does the school have an Information Package/Course Catalogue that corresponds to the description in the standards (see 
44..66 )? Please attach a copy in the documentation. 

- Has the school carried out investigations of the appropriate academic nomenclature and legal issues in degree awarding 
within its own country? Please provide explanation of national policy in regards.  

- Please describe the school’s relations with the wider local community, and especially the local Christian community. How 
might these relations be improved? 

- Please describe the relationship of the theological school with local secular authorities. What is the general opinion of the 
neighbouring population concerning the school? 

- Please describe the relationship with the national evangelical community in general? How is the theological school viewed? 
Which churches or denominations send students to your theological school and which do not? In the latter case, why not? 
What has been done to create bridges with other evangelical denominations?  

- What other theological institutions are there in the vicinity? Is there any collaboration with these institutions? If yes, 
describe. If not, why not? 

- If you are a church-affiliated school, describe the school’s present relationship with the church or church authority.  



 
  

 

- If you are an interdenominational school, which churches and organisations support the school? Which churches, 
denominations and mission boards accept graduates from this theological school for ordination and ministry? In the case of 
Distance Learning, specify if these organizations accept graduates that have not been taught through a full-time residential 
programme.  

- Have you identified who will be the potential future employers of your students? What is your relationship with these 
bodies? Is there an exchange of requests? Does the theological school make an effort to suit its programme to these 
requests? 

--  Do you have an organised approach to public relations (information, advertising etc.)? Do you have a mailing list? How do 
you enlarge this list? How many addresses are currently on it? In your publicity are you sensitive to issues of address privacy?  

- Does the theological school have a programme for aiding students in finding placement after graduation? 

- Do you have an alumni program? Do you have any way of monitoring the activity/ministry of alumni once they have 
graduated? Do you have any form of ongoing service to your alumni?  

--  Please describe your publicity tools. Does your theological school have a website that is used for Public Relations? What is 
your strategy to draw visitors to your website? Who is your webmaster? Is he/she professionally trained? Indicate strengths 
and weaknesses of your website. What budget do you have for your website?   

 



 
  

 

33..44..44  

SSEERR  SSuuppppoorrttiinngg  DDooccuummeennttaattiioonn  
In addition to the areas covered by the Self-Evaluation Checklist, the Self-Evaluation Report must contain 
in appendix the following supporting documents: 

 Constitution and By-Laws of the theological school or equivalent documents of the institution’s 
governmental arrangements. 

 Copy of Registration describing the school’s legal status.  

 Annual Reports of the administrative head for the last three years. 

 Development or Strategic Plan for 5 years accompanied with current 1-year work plan. Include 
learning outcomes. 

 Financial Reports for the last three years (which will be treated with utmost confidentiality). 

 Job description of administrative officers and sample job descriptions of teaching staff. 

 Information Package/Course Catalogue. 

 Sample of a standard syllabus (or template) used for courses and learning activities. 

 Sample Application Form. 

 Sample Student Progress File. 

 A copy of the Student Questionnaire for evaluation of faculty. 

 Documentation outlining internal quality control policy. 

 Samples of feedback forms used by the faculty in evaluating a range of different student learning 
activities (ie, evaluation of research, oral work, exams, supervised ministry, etc).  

 Sample Transcript and Diploma Supplement.  

 For Distance Learning: Sample of specific DL syllabi, model assignments, objective testing tools. 

 Where Distance Learning includes the use of Internet, provide examples of interaction. 

 Where Special Provisions are being used for admission requirements, provide samples of the 
procedures for admitting mature students, propedeutical year programmes or equivalency 
examinations. 

 


